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EDITORIAL

In today’s world there are many people who flee from their
own country and seek refuge in another. Their first concern is
naturally to find safety and try to rebuild their lives. They seck
employment, often finding only hard manual Iabour, and work
hard to ensure that their children’s future will be more secure
than their own.

In this issue, an article by Tu Ngo, ‘Susan’s Story’, presents the
story of the child of such a refugee family in Australia. It
shows the linguistic and cultural problems which can arise if
parents do not spend an adequate amount of time with their
children and do not do all they can to encourage them to use
their native language within the family, so that family
communication and harmony are not endangered.

George Saunders

SUSAN’S STORY
by Tu Ngo (as told to George Saunders)

There are now over 100,000 Viemamese living in Australia.
Whilst there have been bilingual people in Vietnam for a long
time, it is a different situation from that of Vietnamese living in
Australia. After 1975, many Vietnamese people escaped from
Vienam without any real preparation for living in a foreign
country. Susan’s family was among them. She was six years

old when she arrived in Australia. Her parents were lucky to
find work in a factory. They worked very hard to re-establish
their lives. In the morming they sent Susan to primary school
and collected her in the afternoon, and she started to pick up
English.

Like many others, her parents were afraid Susan would lose
their language. They asked Susan to speak Vietnamese at home.
It was easy for Susan to do so, as the level of Vietnamese they
usually used at home was not high, just everyday topics of
conversation. So, initially, this was not a problem.

However, after she finished year 2 in primary school, it became
more and more difficult for her to speak Vietnamese, and she
began to prefer speaking English at home. Her parents were
often upset about it, and they tried to stop her using English to
talk to family members. She also was upset and tried to leamn
more Vietamese in conversations in the family. Many of her
Vietnamese sentences were incorrectly formed. When she had 2
vacabulary gap, she mixed the two languages.

Day by day she found it harder to talk to her parents. She liked
to talk to her brother and sister, as they understood her easily;

Most Vietnamese parents have worked very
hard for their children fo have a better fiture,
but in fact many of them have lost their
children. They did not realise that by acquiring
2 language children also acquire its culture.”

of course, English was spoken when her parents were not there.

Susan liked reading and also loved her school very much. Her
teachers and friends respected her as she was the top student in
her class. They always talked nicely to her.

Susan was sent to Community Language Saturday Morning
School, and her parents were happy about it. But most of the
Vietnamese teachers there were trained in Vietnam and did not
know how to teach Vietmamese as a second language. Susan
still remembers that on the first day she attended she was put in
a year 6 Viemamese class because her age was 13. She was
very afraid. The other boys and girls in that class had Jjust come
to Australia and they spoke and wrote Vietnamese very well.
Susan wanted to stop going, but heér parents shouted at her.

Continued on page two
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From that day Susan became very quiet in her family. She was
disappointed with her parents’ reaction. They pushed her to
learn Vietnamese, but they did not know how difficult it was
for her to leam in that particular class. She only had a short
time in the evenings and at weekends to use Vietmamese, and
this was not enough to bring her level of Vieamamese up to the
level of her English which she used all day at school, for
reading and for watching television.

One day, when she was 15 years old she was invited to come to
her friend’s birthday party. She wore a short top with floral
trousers. It was an enjoyable party and everyone was happy,
and that was the reason she came home late. When she opened
the door, her father and mother were angry and shouted at her
about what they considered her inappropriate clothing.

Socialising is a very normal event which is encouraged by the
school, but it is not allowed by Viemamese culture. She would
have liked to explain this to her parents, but they did not have
enough English to understand her, and she did not have enough
Viemamese to explain. She felt that she had been bom into the
wrong family. The activities in her family were not suitable for
her. She liked pop songs, her parents listened to Viemamese
songs of 20 years ago. Susan would have liked to have cheese
for breakfast, to eat hot dogs, etc., but at home she had only
Viemamese food. :

Susan thought that she was more Australian than Vietnamese.
She had little knowledge of Vietnam. She felt a bit guilty when
she thought about her origins. She tried to read some books
about Viemam, but they were in Englicsh and her father said
they gave mcorrect information. But he did not explain any
further. It was a long story and hard for her to understand, he
said.

At school Susan demonstrated such a good command of English
that sometimes her teachers asked her to speak to the school
assembly. She made many mistakes in using her Viemamese.
Sometimes she tried to translate literally and was laughed at,
for example when she translated ‘dirt cheap’ literally, using the
Vietamese word for “dirt’ (dat). She felt bad when she made a
mistake and did not feel comfortable speaking Vietnamese to
anyone. She felt lonely among her own relatives. After saying
hello to everyome, she avoided becoming involved i their
conversation and talked to other children (in English).

Her life continued like that, until when she was 17 she met a

BILINGUAL CHILDREN
From Birth to Teens
George Saunders

The book is finely crafted
by the father, Imguiss
Sereatist and author who,
in my view, 5 2 natural
teacker whose skill and
insight into language
leamimg Is reflected in this
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nice young man three years older than her, and they began to
spend a lot of time together. They decided they would get
married, but would wait until they had both gone to university.
However, she was shocked to leam that her parents did not
want her to marry the young man because he was Australian.
They wanted her to marry a Vietnamese man. But how could
she? She was very unhappy about this and one day she decided
to leave home.

Susan’s sifuation is not unusual, and the Vietnamese community
in Australia is beginning to realise that it is a real problem.
Most Vietnamese parents have worked very hard for their
children to have a better future, but in fact many of them have
lost their children. They did not realise that by acquiring a

‘She would have liked to explain this fo her
parents, but they did not have enough English
fo understand fer, and she did not have enough

Vietnamese fo explain.”

language children also acquire its culture. Susan understood and
accepted Vietnamese culture more than many young Viema-
mese born in Australia, but this does not mean she followed the
traditional Viemamese ways. She thought and reacted to
everything as an Australian ‘with a bit of Vietnamese’. But
Australian society also did not accept her absolutely as she
wished. When she had problems with her family about her
boyfriend, she contacted his family, but his father did not seem
to want his son to marry a Viemamese girl!

The main cause of lots of problems in the Vietnamese
community at the moment is language and culture differences,
and Vietnamese parents have no fraining to cope with this. To
help prevent such breakdowns in family communication and
relationships, I believe bilingual books should be used from
primary school on. Children should be introduced to the
concepts of mathematics, science, etc. in their two languages, If
such bilingual texts were used, children’s bilingualism would be
much better, and moreover their parents would be able to
follow what their children were doing at school and help them
with their homework. At the moment, many parents feel
helpless, because their English is not adequate to follow whhat
their children are doing at school.

It is hoped that such initiatives will be made in and by the
Vietmamese community, particularly in areas where there is a
high concentration of Vietnamese, e.g. Cabramatta, a suburb of
Sydney. It is also hoped that more Vietnamese parents will
realise that if they wish their children to maintain their
Vietnamese language and culture, they have a responsibility to
use the language as much as possible with their children and to
encourage their children to use the language as much as
possible.
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AN ENGLISH-SWEDISH SUCCESS STORY
by Elisabeth Mossler-Lundberg .

My husband and I are both Swedish and have lived in Britain
for 13 years. Our two daughters, Christina and Anna, now 12
and 10, were both bom here and have dual nationality. They
have never lived in Sweden. I would describe our family
position after these 13 years as ‘integrated’ to use the
Tuomi-Nikula terminology from Volume 10, No 2. It is
important to mention this, since the strong emphasis put on the
Swedish side of our lives in the following text could make
readers think we have built a Swedish fortress in England. This
is not the case!

Christing (1ar fef?) and Anng (far rmght) with a foend i
FEnelich school uniforms.

When we moved here, we met several Swedish friends whose
children, having grown up in England, replied in English when
spoken to in Swedish. I knew I would not want that, so I was
determined that this was not going to happen in our family. I
read George Saunders book Bilingual Children: Guidance
for the Family and subscribed to The Bilingual Family
Newsletter from the beginning. This gave me the moral
support I needed, since there has been no other support
forthcoming, neither from official sources nor from other
people. The English society is not one that appreciates
bilingualism and the knowledge of other languages; at least it
has not done so in the past.

When Christina was bom, it was not only natural for me to
speak Swedish to her in all circumstances, in fact I found it
totally impossible to speak English to a baby. As for nursery
rhymes, songs etc. I did not even know them in English. For the
first three years of her life, she therefore really only leamt
Swedish since our outside contacts were not plentiful enough to
make her learn English. People were constantly trying to make
me speak Englich to her, but I stubbomly persisted. When she
started playschool at three, she only knew ‘bye bye’ in English.
The first two days were difficult, with her not understanding a
word, but after that she made a friend and was OK. According
to the teachers, she did not speak a word during the whole of
the first term, but after these first few months, she suddenly
spoke English, albeit not with the same wide vocabulary as in
Swedish.

When Anna was bom, her exposure to English was greater than
Christina’s had been, since Christina brought home friends and
since the family’s whole pattern of contacts with Englich people

had increased. However, even so, she, too, did not really learn
English until she started playschool. Both girls progressed to an
English school, and all their English knowledge has since come
from the school and friends.

Apart from always speaking Swedish in the family, T read
Swedish books, sang Swedish songs, borrowed and bought
Swedish audiotapes to play in the car and was given many
videotapes with Swedish children’s television programmes from
family and friends in Sweden. We were fortunate to be able to
spend summer and Easter holidays in Sweden, and to welcome
many Swedish visitors here. The Swedish Church also
contributed, since visits to their family services and celebrations
of festivals such as Christmas, Lucia and Midsummer added to
the development of a Swedish identity in the children. They
also met other Swedish speaking children there.

In fact, when Christina was around 7 years old, she was asked
by an American lady, who had heard that we spoke another
language, from where she came. I was jubilant to hear her
explaining that ‘I come from Stockholm but I live here’.

I knew it is difficult for children in this situation fo learn to
read and write in the minority language. I had prepared myself
with reading-books, bought very ambitiously in a shop
supplying schools in Sweden. I tried to interest the girls in these
books, but it proved impossible. However, once they had learnt
to read English at school, I struck gold in that I subscribed to
Donald Duck and another comic in Swedish. Eager as they
were to read these, both girls in practice taught themselves to
read Swedish. The combination of knowing the reading
technique as such and knowing spoken Swedish worked
wonders after initial difficulties that were very soon overcome.
They then soon progressed to Swedish books. Writing is even

“Once they had leamt fo read English af
school, I struck gold in that I subscribed fo
Donald Duck and another comic in Swedish.
FEzger as they were fo read these, both girls in
practice Laught themselves fo read Swedish.”

more difficult, but the acquisition of plenty of Swedish
pen-friends have made the girls able to write nearly perfectly in
Swedish, without any formal tuition.

The girls always speak Swedish to each other. There was only
one situation during all the years when they spoke English
together and that was when playing with the so called ‘My little
ponies’. The ponies had English names, and maybe therefore it
seemed more natural. As soon as the playing switched to
something else, they switched to Swedish. Neither of them likes
it when we say anything in English to them. It is accepted when
an English person is with us, but never feels quite natural. Also,
at an early age, they realised the wonderful advantage they had
over their friends to communicate with me and with each other
in a ‘secret’ language. They have always used this to their
advantage and been proud of their ability to speak two
languages.

Continued an page four
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Once Swedish seemed firmly established, I sometimes also read
English books to them. (Thus obtaining the advantage of having
my own pronounciation corrected!) Interestingly however, when
the girls were ill, they always wanted to be read to in Swedish.
They both consider Swedish to be their “first’ language.

In fact, the Swedish upbringing has been so successful that we
found it necessary to let the girls have English lessons outside
school before sitting exams to senior schools. There was the
feeling that their vocabulary in English was not quite as good as
that of their friends. Although they learnt much at school, there
were always topics that families discuss at home, which we
would always discuss in Swedish, Also, during family holidays,
they spoke no English at all and the English structures and
vocabulary were temporarily pushed to the back of their minds.

“Also, at an early ge, they realised the
wonderfil advantage they fhad over their friends
lo comununicate with me and with each other in
secret’ langugee”

Inevitably, they put English words into their Swedish sentences.
This nearly always is the case with school terminology. Often, I
will repeat whatever the term in Swedish, and they will say yes,
yes. However, once in Sweden, these anglicisms disappear. In
fact, once when on a skiing holiday in Sweden, when the
children in the group were told to explain where they lived, they
were not believed when they said they lived in London! On the
other hand, some of their school friends do not know of their
Swedish origin. This proves that they have no accent in either
language.

Admittedly, the construction of sentences and vocabulary are
subject to cross influence. For example, in- Swedish you ‘have’
right, instead of ‘are’ right, a house can bum ‘up’ as well as
‘down’ and you are ‘long’. rather than tall. Such differences
have to be pointed out many times. Of course, as has been
discussed in this magazine, a bilingual speaker cannot achieve
the same perfection in hisfher two languages as a monolingual
speaker, but even 95% + 95% is very worthwhile!

Swedish may not be a very important language with only
around 9 million native speakers. However, it gives access to
the girls’ roots and heritage and enables them to speak to
grandparents and to be wholly part of another culture. Also,
they have realised that they can understand spoken Norwegian
without difficulty, read both Norwegian and Danish and
communicate with the Swedish speaking minority in Finland.
Christina has also discovered that knowledge of Swedish helps
her tremendously in her German studies.

Christina and Amnna will in due course take a formal
qualification in Swedish and thus be able to study at a Swedish
university, should they so wish later. They feel at home in both
cultures and have a wider choice of possibilities in the future.

I do not need to explain all the advantages of being bilingual
and bicultural to the readers of this magazine. T would just like
to agree strongly with the message it has been constantly
promoting that it is always possible to bring children up with
two or more languages. Just be persistent, speak your language
to the children all the time, get comics, videos and books in the
minority language if possible and be proud of your own
national identity and culture! Success is bound to follow.

STUDENTS’ INITIATIVE
- by Birgit Szymanski

In Western Europe, bilingual and to greater extent multilingual
families are very often seen as unusual, if not abnormal. They
are frequently under fire from prejudiced people in their
locality. It’s not surprising therefore, if those families feel
somewhat msecure when it comes to the issue of bringing up
children with more than one language spoken at home. Students
of linguistics, on the other hand, frequently get bored with being
taught only the theory of bilingualism only. So why not bring
both groups together to learn from and with each other ?

This is exactly what happened at Bremen University in North
Germany and, anticipating the outcome, it was a huge success
for everybody involved. A group of twelve students, had studied
infant bilingualism for two terms, and the more they stadied the
literature, the more they wanted to see for themselves how such
multilingual families live. Having noticed the high motivation
within the group, the students” tutor finally decided to initiate a
meeting with bilingual families. A workshop was what the
students wanted to do and following two articles in the local
press, the response was beyond anything ever expected. About
20 families tried to enrol for the venture, but because the
students preferred working on an individual basis, only twelve
families could be accepted for the workshop. Among the
families volunteering were bi- and trilingual ones, using a total
of eight languages altogether, namely English, Spanish, Persian,
Swedish, Italian, Norwegian, German and Portuguese.
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As they knew this beforehand, the students got stage fright, but
they still worked with great energy and dedication in organising
the meeting, especially because the whole project was entirely
their own initiative. Several students had even done some kind
of serious revision the day before to make sure that they could
answer every possible question competently. Once the families
turned up at the venue, the students became calm and sure of
what they were doing. Some of the families had brought their
children which helped to create a natural and easy-going
atmosphere.
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While the kids devoured biscuits and enjoyed drinks, their
parents introduced themselves to each other. This in itself laid
the foundation stone for an exchange of experiences later in the
meeting. The workshop included short and easily understand-
able talks given by the students and dealing with more
introductory aspects within the field of bilingualism. Among the
subjects were simultaneous bilingualism, the notion of
dominance, code-switching phenomena and communication
strategies. Advantages of and prejudices against bilingualism
were presented in the form of short scenes performed by the
students: worried parents talking to doctors, teachers and
linguists. The families seemed to be more than familiar with
what the students presented and very often they described their
OWN experiences. .

A large part of the workshop was taken up by individual
interviews with the families about their particular situation.

Continued on page ejght

MY ARABIC LANGUAGE

Words of my language are expressive and dear to
me.

That’s how I feel about my langnage.

No matter how far I go
No matter where I go
T’ still think of my precious language.

Some people think that a language
is something that is just spoken.
It is in a way

But there is more fo it.

It’s something

that is-very precious,

It’s something

that a person is born with,

It’s something

that T would never swap

It’s something

that can’t be destroyed

It’s something

That is all yours and the people around you.

My language

My heart is throbbing

My heart starts to beat more

when my language is mentioned

I think of me

and what I am going to do.

My language might give me work?
A home?

a good education?

That’s what I will always hope for and dream of.

I hope it will come true one day.
Khadeegha

A class of ninth year students in a British Comprehensive School were
read a a poem, ‘Speak’, by the Pakistani poet, Faiz Ahmad Faiz . 14
year old Khadeegha from Syria, now living in Great Britain, wrote this
poem in response. Thanks to the headteacher of Earl Marshal
Comprehensive school for permission to re-print the poem.

THREE LANGUAGES UNDER ONE
ROOF

by Gitl Schaechter-Viswanath

Meena Lifshe’s first word was %2’ (door). However, her first
word was also 72/’ (milk). If this sounds confusing, the reason
is this: Meena Lifshe speaks both Yiddish (from her mother)
and Tamil (from her father) and English (from her environ-
ment, as well as from home).*

Although at the age of two Meena Lifshe still had not uttered a
single comprehensible word (and Meylekh and I were getting
slightly worried), she is now three and half years old and can
talk a2 mile a minute. Her dominant language is Yiddish,
although she can express herself pretty well in the other two
languages. (This sounds like Avrom Reisen’s humorous Yiddish
song ‘A Golden Child’, where the lyrics go: “The child has just
three years, but four languages!...")

Quite a few times, when someone hears her speaking one
language with her mother and another with her father, he’ll ask
‘Doesn’t she get confused?” or ‘Wow, isn’t that hard to do?’
My answer to the first question is: No, she’s not confused. She
knows perfectly well who she’s speaking to. For example, when
she tells Meylekh something in Tamil and I walk into the room,
she tells me the same thing in Yiddish. Children are very smart,
much more than we give them credit for. They pick up and
switch back and forth very easily. Sometimes, when she does
use a Tamil word in Yiddish (or an English word in Tamil,
etc.), it’s usually because she doesn’t know the word in that
particular language and she’ll ask: ‘How do you say ... in ...7°

Raising children in general is difficult -- physically, psychologi-
cally, emotionally. Compared to other problems with children
(e.g. disobedience), I believe that the linguistic issue isn’t as
difficult. Both require that parents be strong figures that the
child can respect.

From my experience I would say that the three main
problems in speaking Yiddish to children are: -
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You can still find children’s books from the 1920s, 30s and 40s,
but it’s much harder to find appropriate modern books. So what
can you do? You can create your own books (by cutting out and
pasting pictures, and adding simple narrations) or you can take
English-language books and read them to the child in Yiddish.
(Since we are far from an organised Tamil-speaking com-
munity, Tamil books are also hard to find. So Meena Lifshe
sometimes hears the same book, the same story, in two
different languages.)

2 A dearth of Yiddidh-speaki 52
The child must have contact with other Yiddish-speaking
children, otherwise she’ll feel that she’s alone in this world (or
not from this world at all). So you’ve got to make the effort. If
you know of a Yiddish-speaking family that doesn’t live far,
make a point of getting together with them. Even getting
together once a year is better than staying at home. And if you
live really far from other Yiddish-speaking families, at least
have the child maintain contact with a Yiddish pen-pal or

through telephone conversations. Any contact is better than
none at all.

Continned on page six

* My husband Meylekh, who speaks Yiddish as well as Tamil, didn't want the
two of us to speak Yiddish to each other in front of the ¢children because he felt
that the children would interpret this to mean that Yiddish is the ‘preferred'
language at home. So we compromised: we speak English to each other in
front of the kids, and Yiddish (admittedly infrequently) in private.
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Continued from page five
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You don’t have to be a sociolinguist to know that one language
will always be the dominant one, whether it’s a bi-, tri- or
quadrilingual home. So how do you minimise that? Speaking
Yiddich with the child has to be absolutely consistent. If you
tell a child ¢ Tu zikh on dos rekl {Put on your jacket) — it’s
time to go to school’, or if you switch languages when you get
angry and want to yell at her, it won’t work. What will the
child learn? That Yiddish isn’t an independent language, that it
doesn’t have all the words you need for day-to-day life, and that
there is no clearcut border between Yiddish and English. In the
end, the child will develop little respect for the language and
won’t learn it. (I’m not referring to the occasional English word
used when you can’t run at the moment to look up its Yiddish
equivalent in the dictionary -- that’s understandable.)

Before Meena Lifshe could even speak, I worried about such
things as our future family discussions at the dinner table. How
would we hold a decent conversation at the table when not all
are speaking the same language? (Although Meylekh is pretty
fluent in Yiddish, my Tamil is weak -- I pick up words here
and there, but rarely entire sentences.)

Well, now that Meena Lifshe talks and you can carry on a
reasonable conversation with her, dinner goes something like
this: if Meena Lifshe and I are speaking to each other and
Meylekh wants to put his two cents in, he’ll speak Tamil to her
and English to me; if the conversation is between him and her,
one of them will do a general translation for me (either she -- in
Yiddish, or he -- in English); conversation between the parents
is in English which she understands perfectly. So what if the
discussions tend to be longer than monolingual discussions?

“You don’t have lo be a soclolinguist to know
that one langusge will always be the dominant
one, whether it’s a2 br, i~ or guadrilingual
home.”

That’s a small price to pay. (Sometimes -- as a joke -- Meylekh
will respond to Meena Lifshe in Yiddish. She thinks that’s
incredibly funny, she laughs and says ‘No, Appa (‘father’ in
Tamil), you have to speak Tamil!’

Lately, our 20-month-old son, Arun, has begun to speak. And
it’s the same story all over again: his first word in Yiddish was
‘gitvo’ (from ‘git-vokh’, the greeting used at the end of the

Sabbath) and at the same time his first Tamil word was ‘ozy’

(from the Tamil word for ‘one’). When the kids play together
and I'm in the room, they speak Yiddish; if Meylekh is in the
room with them, they speak Tamil; if we're all in the room
together, they’ll speak in whichever language was most recently
spoken to them.

In the year since this article was written, my children’s
language skills have developed considerably; they also tend to
slip into English much more when playing with each other.
Since I can’t really say to them ‘Speak Yiddish’ to the
exclusion of Tamil, I say to them in Yiddish: “What language
are you speaking?’. They get the hint and switch over to
Yiddish. Recently, my daughter has gotten smart: she says
they’re ‘playing house’ at an English-speaking house. The first
few times I thought it was cute, but several weeks ago I put my
foot down and said: ‘No, you can play English-speaking house
with your English-speaking friends’. To my surprise, she said
‘OK., Mommy.” They haven’t played that since.

True, in about five years we’ll face other problems whea our
children will find themselves in an English-language environ-
ment forty hours a week, and English will most probably
become their dominant language. But we’ll deal with that when
the time comes. Our children speak Yiddish now and they will
speak it twenty years from now. The obstacles that’ll appear
over the years —- well, we’ll manage.

( This article first appeared in Yiddish magazine, Yugn/ru/. Many thanks to the
editors for their permssion to re-print the article.)
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Iam wntmg to see what adv:ce ym: can offer my
husband and me in our attempts to bring up our son
bilingually. 1 am British, and my husband Kai is
Chinese (he speaks Mandarin and Kunming dlalect) _
. We both speak both languagts but neither of us is
really perfectly bilingual. We met in China, and came
to Britain five years ago. We have tended to use both
Chinese and English togcther, depending on subject
matter etc. e

Before our son }oe, now 15 months old, was born, we
decided to ‘readopt’ Chinese as our home language, as
we are both very keen for him to learn Chinese. Our
relatives in China do not speak Enghsh so this is very

mzportant. :

So... Kai and I always speak Chmese to each other
when Joe is around, and Kai always speaks to him in
Chinese, I in English. At the moment we each only
work 3 days a week, so Joc is hearing quite 2 lot of
Chinese.

However, we are _com_:e'med that Joe will get very little
exposure to Chinese, once Kai is working Sor6daysa

 week, as any childminder or nursery is fairly sure to
be Enghsh speaking. Now I am wondering whether to

- break the ‘one parent one language’ rule and speak to
Joe in Chinese some of the time too, for example at
weckends, or on all the accasions when the three of us
are together, continuing to speak English to him when
we are alone. Do you think it would be more confusing
for him if I use both languages on different occasions,
or would this be 2 suitable way of Iettmg him hear
more Chinese?

A major problem of bringing up a child to speak
Chinese in Britain is that annual trips home are not
possible, and visits from friends and relations
extremely unlikely. We have some books and tapes,
but they are not of great guality. I would be very
grateful for your advice to ws in this situation, and
would also be interested to hear from any Mandarin
speaking families living nearby who m:ght be inter-
ested in meeting occasionally.

Lydia Worthington, London
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GLOSSARY

Code-switching means switching from one language to
another for part of a sentence or conversation.

There are many methods of raising children bilingually. The
‘one person -one language’ method is often advocated because
children seem to find it easier to associate one language with
one person and it also ensures that the child hears (and
hopefully uses) both languages. But as you have recognised,
sometimes the ‘minority’ language in such an arrangement gets
much less aftention than the ‘majority’ language which is
spoken in the surrounding community, and there is the fear that
the minority language will wither as far ss the childen are
eoncemed.

Your using some Chinese is going to help to redress the balance
of input between the two languages to some extent at least. Joe
will quickly work out on what occasions you use Chinese to
him, although he may identify you as the English speaker of the
family and answer in English. But rest assured that your use of
some Chinese is not going to do him any harm - he will
certainly get enough English in any case, and your use of
Chinese will show him that his father’s language is acknowl-
edged as being an important part of family life.

George Saunders

HOW CAN WE SUCCEED IN RAISiNG
OUR DAUGHTER BILINGUALLY'P

I would be most grateful if' you’ could 'hel'p with 2
 number of queries I have regarding the raising of my
daughter, Sophie, as bilingual (Frencthnghsh}

Sophie i§ six and a half months old. 1 have been

- speaking Freach to her since birth (I am a French
graduate) and my husband speaks m Enghsh to Sophie.

- My husband and I converse in Enghsh as my husband
speaks little French. The three main qucms 1 have so

 far are as follows:

- 1. Sophie is now beg:m_lmg to talk, makmg dls—

_ tinguishable sounds such as ‘dada’. Once she is able to

 say individual words (‘daddy’, ‘mummy’ etc.) should I

_ encourage ker by repeating the ‘words in English, or

 should I say the French equwaient" Mlght the latter
option confuse her?

2. We have bought several chlldrcn s books in French
_ on recent trips abroad. My husband suggested typing
out English translations and sticking the relevant
_ sentences under the French on each page. Would you
. see any problems with this - might it not confuse
_ Sophie if she saw the two languages together?

3. Finally, my husband and I listen to a lot of music,
the vast majority of which is in English. Sophie loves
to listen to cassettes and enjoys being sung to. It

_ scems odd singing along in English and daft to try and
translate the songs. Do you think I should make music

the one exception to the rule and sing along in
English? This would seem a pity as Sophie doesn’t get
much exposure to French as it is, without my reducing

it further. T would be most grateful for your thoughts
on this.

- Bridget Yhearm, Wallsend, England

1. Sophie won‘t be confused if you say the French equivalent
when she says English words to you. At first she will use
words from her two languages seemingly indiscriminately, but
between age 12 and 18 months she will realise that she is
dealing with two different languages, which words belong to
which language, and who uses which language. Since you are
Sophie‘s only source of French in your family, it is important
that you use as much French as possible to her and encourage
her to use as much French as possible to you. So if she uses an
English word to you, say ‘Yes, Daddy says ‘book®, but
Mummy/Maman says...".

2. When Sophie gets around to taking an interest in the printed
word, there is little danger that she will be more than
momentarily confused by having an English and a French text
for the same story. After all, by that stage she will be well
aware that spoken English and French are different, so why
shouldn‘t they also be different when written?

3. I agree it would probably be daft (and strenuous!) to translate
English songs into French as you sing along. More logical (and
less demanding) would be to get hold of a collection of songs in
French (casseftes, CDs) so that Sophie hears both languages
being sung.

George Saunders

DID YOU KNOW THAT....

Bilingual and langwage learning material for young
children are available from :

Languspes for Children, 4 Wigom Rd., Warley, West
Midlands, B67 5HN, England. Tel/Fax: 021 429 4207

b Small Publishing Childrens’s books, Pinewood, 3A
Coombe Ridings, Kingston-upon-Thames, KT2 7IT,
England. Tel: +44(0)81 974 6851 Fax: +44(0)81 974 6845

Fartncrship Poblishing, Bradford and Ilkley Community
College, Great Horton Rd, Bradford, BD7 1AY, England.

THE BILINGUAL FAMILY

A Handbook for Parents
Edith Harding and Philip Riley

This book provides
T ! parents with the informa-
qHE = tion and advice they need
BILINGUAL K& to make informed deci-
FAMILY % sions about what language
N ‘policy’ to adopt with
Aok % heir children. The book is
= divided into three main
) parts. In the first, the
T ‘ authors help parents iden-
ﬁi—;,—;i?g” 5 tify the factors that will
o" influence their decision to
bring up their children as
bilinguals. The second
part consists of case stu-
dies of bilingual families,
which illustriate a wide range of different ‘solutions’. The
third part is an alphabetical reference guide providing
answers to the most frequently asked questions about
bilingualism
Published by Cambridge University Press, but available from Muttilingual
Matters Ltd. ISBN 0-521-31194-2, price £7.50.
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CONTACTS

If you wish your name and address to be included in
the contact section, please send us the following
information:

Name, address, languoages spoken in the family,
children’s birth dates and specification of the types of
families with whom you would like to get in touch.

 Please send your gueries, answers andfor contribu-
_ fions to : .

Contact details removed
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Contact details removed

Continued ffom page five

A questionnaire had been prepared investigating language
attitudes, cultural presence of the countries involved, and, of
course, the language development of the children, Finally, the
families had the chance to get to know each other and to
exchange experiences. This was fascinating for the students as
well because the whole range of their background knowledge
could be linked up with - so to speak - real life.

However, what was most rewarding for the group was that one
family suggested regular meetings. In addition, everybody
involved has been invited to an informal meeting at the home of
one¢ of the families. Maybe, if we are lucky, Bremen will
sooner or later establish a private contact group of multilingual
families to help and support each other and to give advice to
‘freshers’ in the field. The initiative of young and eager Bremen
students might only have been the beginning.....



